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One might wonder why a special issue related to 
language and literacy appears on The Open Communication 
Journal. To help readers make the bridge, I will more fully 
explain language and its relation to literacy.  

Language can be thought of as a conventional system for 
symbolic communication. Professionals in the field of 
speech-language pathology (i.e., communication disorders) 
note that there are five domains of language. These include 
the phonological domain (i.e. sounds), the semantic domain 
(i.e., word meanings), the syntactic domain (i.e., “rules of a 
language”), the morphological domain (i.e., structure of a 
language), and the pragmatic domain (i.e., social use of 
language). There is strong empirical and correlational 
evidence to support the notion that literacy skills are related 
to, and perhaps, an outcome of language skills. The intimate 
relationship between written and oral or spoken language 
skills has been supported by numerous developmental 
studies (e.g., Chaffe & Tannen, 1987). Literacy ability is 
superimposed on language; the same brain regions that we 
use to learn and use language are also those we use when we 
later learn to read. Reading is, after all, written language. 

The relationship between language and literacy changes 
over time. Extant literature indicates that early literacy is 
predicted by language-based skills such as oral language, 
print knowledge, and phonological awareness (Lonigan & 
Shanahan 2012). As children grow and mature, language 
skills play a critical role in reading comprehension and 
higher level writing skills (e.g., Catts & Kamhi, 2005). It has 
also been demonstrated that these skills develop in a 
hierarchical manner with listening/viewing serving as 
foundation skills to talking/signing, which lead to reading, 
writing, and application in other content areas (Robertson, 
2006).  
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In the profession of education, language serves three key 
functions. These include learning language, learning through 
language, and learning about language. When children are 
younger, children are learning language. They are learning 
concept, word meanings, the sounds of their language, rules 
of their language, and appropriate social use of language. 
This learning occurs through observation, interaction, and 
authentic experiences with language. As children enter 
school, they transition into learning through language. That 
is, they acquire content knowledge and skills through their 
use of language as well as the language use of those around 
them. Much of this learning through language stage is done 
through reading and writing. Finally, as children mature, 
they begin to develop metacognition and begin to learn about 
language itself.  

The articles found in this journal issue provide the 
readers with a synthesis of some of the research on this 
developmental progression as well as evidenced-based 
practices. They also provide readers with insight into 
empirically supported strategies that help foster stronger 
language and literacy skills in typically developing children 
as well as those who have identified exceptionalities across 
content areas.  
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